DOCUMENT RESUNME

ED 054 057 SP 005 210
TITLE [ Courses of Study in Teacher Education. ]

INSTITUTION Governors State Univ., Park Forest South, Ill.

PUB DATE 71

NOTE 37p.

EDRS PRICE EDRS Price MF-$0.65 HC-$3.29

DESCRIPTORS *Course Organization, Education Courses, Elementary

School Teachers, Field Experience Progranms,
spreservice Education, *Teacher Education
Ccurriculum, *Team Training, Urban Teaching

ABSTRACT
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THE LEARNING TRAM

The learning team is both a unique mode of instruction and organization
and, in itsclf, an expericnce worthy of college credit for the students and
teaching credit for the professors. The team typically includes one or more
professors and approximatcly twelve students who come together because of their
common interests in a given profession such as teaching or psychology. This
common professional interest neced not exclude from the team students or professors
from other disciplines who, knowing the major theme, goals, and work of the
tean, shoﬁld decide to join the team. The learning team rcquires a commitment
by the students and the professors to an on-going experience which may last
as long as two yearé or until the members have satisfactorily completed the
ex-eriences and the objectives established. It is assumed that, with few
exceptions, all members of the team would begin their work together at a given
time; and that members, each working at his own pace, would leave the team at
different times, each acéording to his accomplishments and needs.

The team serves five major functions: (1) it is the organizing structure
vhereby students and professors can plan their work efficiently pogether and
deal with the vhat, the wﬁen, the where and the how; (2) the guidance function
as well as professional goal-setting transpire in the team and free the students
and the professors from the inconvenience of setting continuous personal
appointments; (3) the open, humane, democratic values of Governors State University
are affirmed in the team where democratic leadership, sharing, helping, coopcra-
tion, and self and pcer evaluation are practiced and interpersonal skills are

enhanced; (4) cognitive learning, insights, knowlcdge and theory relevant to
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the profession are acquired in the team setting itself -~ as well as from

a wvide variety of learning modulces and experiences outside of the tcam; and
(5) the team serves as the home-base, family group vwhere professors and
students can be comfortably informal and authentic together, where people

can care about cach other and build lasting friendships and professional

relations, where thc alienation of people in general and the aloneness of
commuter students in particular can be reduced -- where a sense of true

belonging is realized and enjoyed.

RATIONALE
The learning team is a concept for implementing the open and humane

mode of the university's mission® '

'...job efficiency, cultural expansion,
intra- and inter-personal relationships and functional citizenship..." as

stated in the Governors State University Educational Planning Cuidelines,

March 16, 1970, page 1. On page 35 the Guidelines also state:

The attack on depersonalization at Governors State University
will be based on the hypothesis that if depersonalization
results from ever increasing bigness, then humanization
should be increased in those institutions that decentralize
into smaller, self-contained units as the total institution
grovws larger.

Core groups consisting of students and faculty who care about
each other will be part of Governors State University's

solution to the problem of isolation and excessive con-
petitiveness. The exact nature of these core groups is still

to be identified, but since this will be a commuter canmpus,

they will not be developed around a residence hall program.

The pattern, however, will develop around a relationship between
the “core group" and its curriculua.
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An_Eremple of u Learning Team: "Urban Education Learning Teom"

In learning teamms, as in other ﬁodules, independent projects, field
study cooperative education, etc., at q.S.U., students will help generate
obJectives, methods and evaluations. Therefore, the following is tentative:

The teaﬁ miéht be composed of thirteen peopié:

1 professor from CHLD

1 professor from another college

3 graduate students who arc teachers

5 undergraduates, conceqtrating on urban teacher educaticn

_3 other undergraduate students
13

After the first meeting (as scheduled), the team would decide on the

times, places and duration of its meetings.

Activities and Experiences

A. General orientation to education as a profession.

B. Introductory experiences in schools.

C. Developing and implementing learning experiences for children and/or adults.
D. Varying degrees of classroom responsibility.

E. Vorking in different community activities.

Activitics or Experiences Likely to be Stated as Behavioral Objectives

A. lcéal-setting

B. Problem solving

C. Democratic group leadership
D. Intecrpersonal behavior

l. non-defensiveness



o

2. helping skills

3. 1listening skills

., wauthentic self expression
5. supportivcness
6

. sharing skills

E. Professional image of self.

F, Self evaluation. .

G. Evaluation of others.

M. Development of individual value system.

I. Development of behavioral skill consistent with values.

J. Sensitivity to and open %o feedbéck about the effects of one's own behavior
upon others ~- including children in the classroom.

K. Knowledge of subject matter and the development of learning experiences
using subject matter for students' learning experiences.

L. Knowledge of how children learn aﬁd the conditions supportive of learning
and the ability to establish such conditions.

M. Knowledge of and ability to deal effectively and humanely with children's
misbehavior.
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TEACHER EDUCATION CRUTHR

In TEACHERD FOR TiHi RIAL WORLD, written Ly B. Othanel Smith, et.al,

and supported by the Task Force of the WDEA National Institute for Advanced Study

in 'l'eaching Disadvantaged Youth, publisned by the American Asscciation of Colleges

for Yeacher ¥ducation, the rationale for a teacher education center
"'he training vrogram calls for a new institutional
mechanism because university personncel and facilities

——— e S

are inadequate.

"The training program will require easy access to
children, youth, and adults who represent a wide
variety of cultural orientations and racial origins.
Universitics can reach for too few of these pecople,
given their present structures."

is set forth:

""he center may also become a place for the training of
: , i

many kinds of scervice pergsonnel: social workers,
Juvenile police, counselors, recreation supervisors,
and school psychologists, as well as teachers.,

"In its formative period the center should scrve as
a place for:

~-developing, preparing, and storing materials for
training (practice specifications, video recordings

of teaching, transcripts of classroom discourse, etc.)

--training new professional teachers in behavioral skills

~-workshops, institutes and conferences for the prepara-

tion of auxiliary teaching personncl

~-institutes, training laboratories for the con-
tinuing education of teachers.

To fulfill these functions, the center must include a

professional library of instructional resources

for use with pupils and at all grade levels. It
must also have all sorts of technological equipment
(kinescopes, video equipment, recorders, projectors,
etc.) to be used in training teachers."

ERIC
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The Tencher Nducation Center in the Collepe of Huwamn Lenrning and |
uchiOpman iz desipned os the most appropriate vehicle for meeting the mandale |
of Governors State University -- leaching, service, research —-- aimed at
impfoving the quality of life, particularly for the dizadvaniaged in urban sceltings.
‘‘he Center is not viewed as an cncapsulating subsystem wherce o few professors
sepurate themselves, Luild little empires, think, and write. Rether, the Center
is viewed as open and interdisciplinary -- aimed primarily ot serving the
entire university toward the improvement of instruction, serving the students of
cducstion in particular and all students as Lheir needs require, and serving
the community actively and cooperatively toward upgrading the quality of education,

The Center is notv viewed as having the sole resnonsibility for pre-
paring tcachers. The philosopby and organization of Governors Htate University

. 7places the responsibility for teachier cducation upon 211 the staff in all four
colleses and affirms the nature of learning as intcrdisciplin£rﬁ. Foundations
of kiducation -=- philosophy, sociology, anthropology and history -- are jointly
offered by the Colleze of Cultural Studies and the College of Human Learning and
Development, and the special academic competencies arc offered throughout the 1
four colleges. The Teacher Education Center offers a core of learning experiences

for teachers in the new and emerging technologies of education -~ interaction

analysis, micro~teaching and simulation, media-theory and technology, theories
of teaching, the new living laboratory methods of teaching and learning, and the
creation or selection of-instructional and self-instructional materials. All
professors throughout the University cannot be expected to maintain a high level
of sophistication in these arcas as well as in thceir academic arcas. The Center
is viewed as a resource for faculty as well as for students, It is a locus for
instruction, service and resecarch; an easily identifiable place for acquiring
instructional help and materials. The locus for generating and stimulating action
rescarch and for disseminating the latest rescarch findings and emerging instruc-
tional tcchnologies.

ERIC 7
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The stafl of the Tecacher Education Centler concentrates its efforts

on the study and practice of teaching. Therefore, the core of instructional ob-
Jectives cross the traditional lines of clementary, sccondary and higlier educatiou.
All who carn the degees, Bachelor of Arts or iaster of Aris in lwean Development,
shall have satisfactorily achieved the instructional objectives, al the appropriste
levels of sophistication, established as the instructional core in the Teacher
Education Center. T.ese shuoll comprise four (M) modules at both the undergraduate

and graduate levels of competence,

FUIICTIONS OF HE TEACHINR EDUCATION CLEHTER

I. Ing&guctiog

The instructional core of basic learning activities and experiences,
comprising four (%) modules, include:

A. Theories of instruction,

B. Systematic observation and analysis of teacher behavior.

C. Personal and interpersonal growth--understanding and improving
interpersonal skills,

D. Theory and practice in group dynamics and leadership--
the teacher as classroom group l~ader.

E. HMicro-teaching methods -- simulation.,

F. Pre-student teaching observation and real work experiences
in urban disadvontaged schools and community agencies,

G. ''heory and practice in educational-media technology.

H. Action research in education.

I. Preparation and creation of instructional and self-instructional

materials. The writing of behavioral objectives.

-
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Support the improvement of instruction for the wniversity faculty,
ielp the faculiy as needed in the new technologics of cducation.
Orpavize and administer relations with commanity schools and agencics,
Consulation, training, professional nelp and leadership for commanity,
schools, and agencies -~ seminars, workshops, lavoratorics, demonsira-
tions.

Create, maintain and disseminate materinals for teacher training.
htiract and utilize outstanding scunolars and teachers from throughout
the nation and the world for lecturcs, seminars, and lavoratories
toward.constantly upgrading the instructional skills of faculty and

students.

nescarch

et o s o s e e

A.

B-

Vesign, direct, and carry out rescarch in education,
Stimulate faculty and students to design and carry on research in
education,

liaintain and disseminate new rescarch findings.

i
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‘'he functions of the Wescher Buuealion Center, sct forth above,
canaut be accomplizhed ~- or at lﬁust, cfTicicatly, or well accomplished --
by soeveral wrofessors working as individuals throughout the universily. Thesc
functions reauire a tew: effort and a place,

The JTconm

Tace troining team, at tne outset, should include ot least five (%)
faculty members. The tewnm shall develop itsell as a training pgroun and should,
in its daily work und decision-making, demonstrate the highest quality of inter-
personal sxills, cohesiveness, cooperation and productivity. And they should
be availabnle Lo serve as a training tcam for sensitivity training ond laboratorics
for personal and interpersonal growth as neecded by the students, faculty and
comuaunity.

The director shall work fgll time in the center. The other four staffl
members shall work purt-time in the center and part-time in their specisl acadenic
arcas in the Collepe of lluman Learning and Development or any of the other
colleges. This builds into the center the interdiscinlinary mandate of the
university.

The Teacher Education Center shall require, at the outset, two rooms
one room should te soundproof, with a one-way, two-way glass partition along one
side, behind which is found an observation arca. Yhe room should have built-in
audio and video rcecording and feedback systems and a one-way, two-way communica-
tion system. Such a room is required for observation and research in group
processes., The second room is to house the hardware and software neccssary to

fulfill the Center's functions in the media technology and the maintainance and

dissemination of instructional materials.

10




G.

Wreiting in the Reshonsibility of Lhe University und Collese, AACTL

Yearvoor , 1909 —- RUALLEY AUD RELaVANCK, iinubrich says:
L] b}

"o Jhe commitiee sees Lhe nced Tor a new instruclionel

mechanism. .. the esteblishrent of a training center...."

"Its prinmery functions would be tihe develomaent of prolocol
matlerials, provision of iraining end tenching sitvations,
development of minimal abilities in prospective teachers,
conduct of worishons for cxperienced teachers, and the like."

"lleavy cuphasis wvould be placed in the training center on particular
protlens fucecu by diswdvenltaged youth. Prospective Leachers
would move ot appropriate times from the center to work as
interns in public schools."
Toward the most efficient and productive instruction, rescarch,

and service, the staff of the Colluge of Jiuman Learning and Development provoses

the development of o PLeacher Hducotion Center as desceribed® avove.

11
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THE PUBLLC LLEMENTARY SCHOOL AS A CENTER FOR
TELACHER TRAIRING AND EDUCATIONAL DEVELOPHMENT

Among the complaints of those experiencing their first tecaching assignme:.:
{8 that their preparstion did not recally prepare them for the “real" classroom. Th

specifics of the complaints identify a scrics of problems for which "proper" traini: g

L I .

" might have made a difference and include: gkill in classroom organization so that

"{ndividual differences" might be provided; knowledge of curriculum and subject matter
ééhthac methodology could be adapted to the level of the class; and acquisition of

enough sensitivity to each child's needs so that overall planning would be more appli-

cable to the real classroom.

Another series of concerns is related to the classroom but are addresccd
ﬁore towards individual competence in interpersonal skills among teachets and ad-
‘ministrators. These include negotiations fér grade level assignmenté; participatiein
i; committee membership, and relations with the formal and informal hierarchy of tie
;chool.

The continuing turnover of beginning teachers in elementary schoole is evi-
dence that the nature and variety of probleﬁs expressed by beginning teachere must be
taken seriously. Lven the current surplus of teachers may not affect the rate of
teacher resignation and will certainly alone have no effect on the training process
and teaching conditions which combine to encourage teachers to leave the profession

While the various skille called for share common elements, there are seme
that are unique to particular types of schools tuch as inner city or suburbau or
those schools with stable.ior mobile student population and faculty. The unique nafure
and requircments of each "type" of school mitigates against the creation of represcN~”

tative training centers in college settings although certain general teaching skitlg

ERIC 12
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may be acquired by usce of sinulation. ©Skills such as questioning or reinforcémcnt tech-
niques may be developed by working with a small group of children. When planning skills
for a class of thirty-five children cannot be acquired through a representative group of
five children, work with larger size groups would appcar to be more appropriate. This
could be performed more easily in a classroom within a school rather than in a center
in a college.
| Problems of curriculum development in certain content areas and at particular
grade levels cannot be "studied" in a college. Relationships between teacher and child
or between teacher and principal cannot be developed outsiae of tﬁe school in which both
people work., It is not enough for professors to visit schools and classrooms in order to
identify teacher tasks, the nature éf the curriculum, and teacher~-pupil relationships
with a veiw towards using the information in teacher training. Nor is 1t'cnough for
students to v;sit schools and classrooms in order to identify problems that are to be
explored in the college classroom. What is needed is a setting in which prospective
teachers, experienced teachers, children, and their parents can meet and work together
on teacher trainiung and other common educational problems over an extended period of
time. Such a setting has been available in the form of the University Laboratory School.
It appears that laﬁoratory schools supported by or associated with uniVer-
sities are declining in number. Paft‘of the reason for their demise is certaigiyv
financial in that tight university budges allow little room {or the luxury of a lab
school with is small number of children. A second and related reason is an increasing
avarcness that the traditional lab school function of providing teacher training in a
unidue setting with a low.pupil-teachcr ratio and experiéﬁental curriculum did not
prepare teachers for the real world. Even- allowing '"regular" students to enter did not
substantially reduce the "hot house" nature of the school.
The functions and purposes of individual lab schools may vary but in general

they have existed in order to provide a sectting in which new ideas in curriculum

13
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development would be tried, teacher training would involvé supcéior moacls; and re-
scarch studics of tcaching would be facilitated., Although some public schools proféss
thesc same functions, the very nature of their support, administr: ion, and organiza-
tion makes cxpcrimentation and rcscafch in them difficult to allow and_to foster.,

Yet, public schools are interested in developing ncw curricula and they are
certainly interested in helping to prepare teachers. When curriculum projeccts are
presentcd by a college or central administration, many schools cooperatc. The place-
ment of student teachers in public schools is a common occurrence. The interests and
needs of public schools together with those of tecacher training institutions could be
combined and satisfied through the establishment of an urban public laboratory school.

What would such a scﬁool look like? What would be its functions, staffing,

organization, and control? Let us examine some of these characteristics in detail.

Function

The function of any public elementary school is to transmit the values of
society and to prepare children for that society by helping* them acquire basic skills
in reading, writing, and arithmetic. It may be argued that an additional function
adopted by schools is the need to perpetuate itself. It docs this in part by involv~-
fng itself with colleges and universities concerned with curriculum development and
teacher training. In this way the curriculum being developed or the teacher being
trained is exposed to the realities of the classroom and the school; the prospective
teacher and the developing curriculum are then returned to their place of origin in
oider to continue their development in thc light of the realities experienced.

Why the separation? Why not facilitate the preparation of teachers and
materials by an ongoing contact among school people, prospective teachers, children,
and materials. Through this contact the school function of transmitting valucs and

teaching skills can become part of curriculum development and teacher training.

14
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Prospective tcachers would become involved in developing curriculum and experienced
teachiers would be encouraged to re--examine some basic assumptions of the curriculum
of the school.

For cxample, most tecachers are gxpectcd to teach reading in their classes
while their schools are constantly evaluating and devolop?nz new approaches to its
teaching. A combination of the evaluation of reading program rationale which may be
reflected in the selection of techniques and methods of teaching rcading would cer-
tainly add to the competcnce of the teacher in doing both.  The prospective teacher
would be acquiring new idecas and skills; the experieunced teacher would learn to
raise questions about techniques and methods and to move towards the utilization of
more satisf?ctory rcading programs. Most important, the problems identified would be
real problems derived from the school in which both sets of tcachers work. Proposed
‘ solut#ons cogld be tested immediately in the classrooms where the problems originated.
The ufbau laboratory school then, can be & place wvhere there occurs an integration of
the theoretical with the practical. For example, the question of whether or not
schqols should supply free lunches need not be tested. The question of the effect of
hunger on the learning ability of children is certainly within the scope of the school
function. .

Let me be specific about some neir functions that the urban laboratory school
might assume. There is a continuing need for basic researc™ into the nature of the
learner, the kinds of experiences which cause lecrning to take place, and the role of
the teacher and/or other learniﬁg resources, all essential for broadening and decp-
ening knowledge of the educational process. Although little of this kind of rescarch
has been done either in traditional laboraitory schools by laboratory persounncl or in
p ublic schools by their people, this is ceriainly an area that could be explored.

The devclopment of certain innovaticns might also be appropriate for the

urban laboratory school. Any innovations undertalien w~nld have to be derived from




-5 -

problems specific to a particular school rather than developing innovations because
gzs-the thing to do. A case in point is the concépt of team teaching. When it was
first introduced everyonc was ecncouraged to try it out. The ermphascis was on effi-
clency and time saving rather than new roles for teachers. Schools scemed to think
that tecam tecaching would solve instructional problems as well as problems of time
and space, and the ncew roles would take care of themselves. They dida't, and as a
fesult many schools that could have profited from this innovation never did because
it was not geared to their specific situation. Preparation of prospective teachers
and experienced teachers as tecam teachers in certain situations would certainly be
appropriate for the urban lab school. Other problems requiring cother innovations
would be identified and processed accordingly. That is, when the problem is clear
and the neccessary resources identified, the decision to try out the new concept-
ualizations may be made.

A function related to innovation is demonstration. It isn't always clear
when inn&vation becames demonstration but the later occurs when other schools come
to see the innovation. How much of an innovation is "exportable" will depend on its
nature ana the comparability of situations in which it was fostered. It is in the
similaritics to a public school that an urban laboratory school should have ad-
vantage over the traditional lab school. Many of the problems fFOm which innova-p
tions arose would have counterparts in public schools:

The closc relationship between the school and the various resources of a
university would encourage the development of research, innovation, and demonstra-
tion., Any success would, however, require that both the public school and the

university work through the role each is to play in the definition of functions and

in their implementation.

16



Staffing

The staffing necds of any school are, by-in-large, reclated to the performance
of its functions. An elementary school requires tcachers who are copable of teaching
a variety of subjects to children of varying ages and abilities. It may require a
librarian, nurse, counselor, assistant principal, and a community liaison person on a
full or part-time basis, cach position depending on tichool necds (and availability of
perconnel). The school principal typically has been a classroom teacher with some
administrative training or experience. He is éxpectcd to supervise tecachers, en-
courage curriculum develupment, respond to administrative requirements, and to maintaiﬁ
relationships with community groups, social agencies, and professional organizations.
‘ In addition he is expected to be responsive to university requests for student-
teacher placement, experimental programs in curriculum development, and rcquests for

et
cooperation to- rescarch studics,

The addition of new functions of the school and the modification of others
will require new and different staff arrangenents. The implementation of research
and inquiry into the facilitation of children's learning would likely require persons
trained in interaction analysis, group process, learning theory, and, of course,
teachers who have had success in facilitating learning in young children. Persons
possessing such skills initially might come from a college but if they do, thgy
should be réady and able to prepare school staff to perform many of the tasks
required in carrying out resecarch studies.

Innovations are not developed simply to be different; they develop when a.
problem is identified that requires solutions different than those applied before,
Staff rcquirements for this function are not eésily selected in advance because they
must wait until the problem areca is identified., On the other hand, procecCures can
be worked out so that some stqff may be.involved in the identification of problems
which may require aa innovative solution; others may become involved if and when

the fnnovation is to be demonstrated.

ERIC o 17
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Perhaps the identification of problems would be facilitated if certain
school arcén were represent ed by staff possessing particular arcas of interest and
competence. JFor example, the arca of curriculum development could be represented
by somconc with a general interest in curriculum and insﬁruction. As the nced arosc
there might be a request for a person with particular intcrest in rcading or math.

The problem could be refined further so that staff with compctence in content or
technique from both collcge and school would participate.

The traditional training function accepted by most schools would be expanded
in the new school., Training refers to improving the competence of teachers and other
staff, both experienced and prospective. If the principal is taken as an example of
a staff member requiring some help in the identification of school and administra-
tive problems, some helpful resources can be identified. As an aid in facilitating
productive faculty meetings a person with.skilis in group process could attend meetings
and be respounsible to the principal and his staff. In the area of community velations,
someone with knowledge of social agencies and community organizations and with skills
and experience in working with them could provide invaluable service to the principal.
He could help the principal acquire some of this knowledge and develop some necessary
skills in working with local groups.

The training of prospective teachers would still remain a major function of
the lab school but it would not continue as the traditional student teaching experience.
There would be a change in the format of student placement with a single teacher,
teaching small and large groups ;f children, writing lcsson plans, and assuming total
responsibility for the classroom. This type of modeling and induction procedure has
not proven successful in providing schools with teachers able to survive and at the
same time able to provide successful classroom expericnces for children. There is a
need to provide ncw experiences for prospective tcachers based, perhaps, on rationale
other than the modeling and apprentice model currently in use. The identification of

altecrnatives available and others that gight be developed and facilitated by

18




-8-.

cooperative =fforts between college and Lab school s taff. Those with concern and

knowledge of mnew tyaining procedures should be able to pool ideas and try thenm out
with students from the cooperating college anl with cooperating teachers. Procedurcs
for their evaluation and modification would be built in to .the training process from
its inception.

As the neced for new school stzff roles are identifiod and accépted, responsi-
* bility for their preparation vould be explored by college and school staff. Decisions
concerning the source of trainees, content of expericances, staff responsibiility for
instruction, and even placement possibilities could be explored by those involved., It
could be that a new teacher-community liaison role is identified, the need for such a
role growing out of problemz identified in thc Lab schecol. The job of such a persbn
might include some teaching, curriculum development, and mecting with various community
groups in order to apprise them of teeching problems and curriculum development in the

school and to facilitate their contirubtions to these areas.

Orpanization

This paper is suggesting that an existing public elementary school in
cooperation with a college become an urban laboratory school. Although any public
school will have a pre-existing organization, it may well be that its organizational
structure will change as it.modifies jits functions.

For example, £f there i¢ to be an effort made to ombine two traditionally
separate content areas through team teaching, thc organizational pattern for those
grades or those subjects would reflect this change. Tnstead of the self-contained
.classroom, children and/or teacher:s might meet togéther for planning, teaching, and
follow-up. Tentative reorganjzation of grades above or below might be in ordex; or
perhaps the notion of placing the tecam taught subjects into a non-~graded three-year
format would emerge from the experience. Yerhaps a decision would be reached that

teaming for those children in the specific subject areas is iunappropviate. The
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modification or lack of modification of thc organizational structure would have de-
rived from the attempt at implementing a specific function.
The close cooperation between school and collepe would nccessitate an

';v("
examination of the placement within the existing organizational structure for-college

staff. It is easier to place a prospective tecacher who is working with several

classroom tecachers into an "associate teachex" category than it is to place a rcading

specialist or a group prouess observer into an cxisting heirarchy. To label them as

consultants would not reflect their role as a part of the school staff. A different
organizational arrangement would recognize the new staff as part of the total school
program. Grouping staff by fuaction in addition to subject and/or grade level might
be a useful way to procced but it should be the total staff that recommends the
organizational modification. As part of the decision-making procedure, they would be
likely to accept any changes recommended.

Within any school or organization there is always a question of status. In
many public schools the prescnce of college staff reduces the status of school faculty
so that the college staff become the "exﬁerts" in most educational matéers. This
situation cannot be resolved by somcone saying that everyone has an area in which
expertise is available. Ié can be scttled only by staff actually cooperating in a
project in which the competence of the various participants is recognized by all
concerned. In many problems of curriculum development, there is always the question
of the appropriateness of the complexity of content to the abilities of the learner.
An experienced tecacher can often relate content to learner ability in ways that the
curriculum and subject specialist cannot. Both would have imp&rtant contributions

to make to the development of a specific curriculum.

Control

Unlike the traditional laboratory school, control of a public school is nct

centered in a faculty committee or in a college of educatiou. With slight variations

20




s ~ 10 -

it is dependent on a local board of cducation with authority delegated to a superin-
tendent and a school principal. In some places community ovganizations may have some
direct control over curviculum matters, hiring practiccs, salary, and, of coursc, many
of the functions of the school.

There are various implications that follow from multi-level control of schools.
They relate to decision making regarding the establishment of an Qrban laboratory school

and its functions, respounsibility of college staff to the school and local administra-

tion, financial relationships of college personnel working in the school, and
administrative relationships between college and school. It is extremely important
that these potential problem areas are identified and decisions coﬁcerning them reached
before an issue arises that could interfere with the implementation of a school that is
to become an urban lab school. Certainly in the initial identification of a school
that is to become a lab school some of the questions raised heré should be prescnted.
Perhaps a criterion for the final selection of both a college and a public school that

are planning to work together would be the potential for satisfactory resolution of

these issues,
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LEARNING MODULES

Definition and Components

The fundamental unit of instruction at Governors State University is

called a Learning iodule. Learning ilodules usually include at least four

components:

a.

b.

a rationale describing why this module is impertant to have;

a list of general objectives, indicating the areas of proficiency
to be placed on the official transcript;

the specific performance-based objectives describing exactly what
is needed to complete the module satisfactorily, and the measure-
ments or criterion for indicating success in each objective;

a description of the learning experiences, the design and procedure
for conducting the module as well as the learning materials and
experiences through which objectives will be achiewved; end

evaluation: pre-evaluation, and post-evaluation

Tentative List of Learning Module - 1971-72

The iearning Modules described in a preliminary way below are expected

to be available in 1971-1972. This tentative list is subJect to change,

and sample modules exnibited in this document are not complete.
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Learning !“odules

1. Curriculum in Urban Educatio:: 3-6 Units

An examination of current curriculur practices end the bases on which
curriculum may be developed. Attertion will be given to the wvarious curri-
cuwlum studies recently conpieted or presently under way. An interdisciplinary
approach will be utilized with the exrectation that interdisciplinary cvrricular
development will result. !ficro-teaching and »taer simulation techniques
will be practiced as well as actuzl proulem-rusclution experiences with children
in classroom or otuer seliings., It is anticipated that much of the experience
t1e student wlil nave ceniributel toward his goal of demonstrating various

teactuing skills in lieu of a staniard student teacning course.

Staff

. Tiapnesis in Tesching: 2-L Units
gl z

This module will avproach teaching from sSeveral points of view.
dlements of diwciosis will te nonsidered where aprropiiate and congrucus to
i.2e purnose of tae temchei. Specific curriculum areas where diaguosis is
conventional (reading, les:ni.g diszbilities) will be incluaged.

Staff

3. Ceaterts for Learning 2.4 Unite
This medule examines envircnments which are designed for education, both
30%L0L tnG non-:zchool and fscters which further influence the designed setting.
Clr. o .Buel eloiences will te ~nalyzed with respect to such considerations as
materials used, content expressed, processes indicated. Theories of learning
Jnd research in teaching will be reolated toth to non-school settirgs and to

formei 1nstructional situations., Staff
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L. Communication end Children 2-k Units

In this module the construction of meanings is viewed as an ongoing
process relating to the various aspects of the development of person
(physiological, psychological, socisl, language, cognitive). Various means
of communication will be identified and anaiyzed with respect to the pre-

dictable and/or concomitant meenings constructed by children.

Coordinator: Miss Delawter, CHLD/CCS

5. Readinm ag Process 3 Units

This module will view reading from a variety of points of view--~
parzsical, peycholeogical, intellectuzl, social, and cultural. The elements of
rezding (graphophcnemic, syntactic, and semantic) will be analyzed with
respect to children's and adults' reading sbilities, habits, and interests.

Coordinator: Miss DeLawter, CHLD/CCS

. Afro-Americen Studies in the El¢mentary School 2-L Units

lodules reflecting the anthropological, cultural, sociological, political,
relizious, literary and eccnomic characteristics dealing with the contemporary
feelinas, attitudes, values and philosophies of Black people us they epply
"o the total /American and interuational communities.
Coordinator: Art Evans = cHLD/CCS

~

{« Development of Performance Objiectives l Unit

Moduies designed to provide training in the development of
performance objectives and the adaptation of instructional materials to
St r, 0 e “™micctives.,

Coordinavors: Art fLvans

PDeloris Baunders

<. vorpetency--based Teaching 1 Unit
\To alternate with Learning ilodule, [evelopment of Performance Objectives.)

This wecdule will identify the basic ~omponents of, and processes for, devel-

oping competency--based iastructional modules.

Coordinators: Art Evans S
Deloris Saunders 25
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9. Learning, Development, end Measurement 2-4 Units

Introduction t» basic tieories and concepts of the psycholcgy of
learning, humen Jevelopment, educational tests, measurement, and evaluation.
Emphasis will bte given to the application of these basic theories and concepts
to existing learning prcblienms prevalent, among disadvantaged chiidren and
youth. DPuarticipatior iz auch learning situations as classroom settings, small
group iuteracition, ancd tutoring will be an integral part of this module.

Coordinators: William Katz
Dave Crispin

e

i0. kole of Gauwws--Art--hoveuwent in Urbzn Classrooms 1-3 Units

This module will identify and coustruct games; select art and movement
activities; and demoustrate their roles in changing classroom environment.
Coordinator: D. “sunders, CHLD/CCS

ti. Proseminar in Administrative Technigues and Practices 2 Units

This module will identify various admirnistrative techniques and
prantices and differentisl between cnange strategies thai may be appropriate
for each. Coordinator: D. Saunders

12, Administrative Desigm for Urban Schools 1-3 Units

Tnis wodule will identify and cvitique administrative designs that are
currently operative, and have potential for improving the educational en~
sironment in urban schools. Coordingtor: D. Saunders

13. PRoles of the Teacher 2.4 Units

The studenr will identify the various roles of the teacher within the
concere of the rchool as 4o their fuaction, mode of operation, and implications
Jor cducation. Iastitutional expectations of the roles will be compared

to perceptions of the encumtents filling the roles. Existing roles to be

examined wiil include those of the classroom teacher, grade level representative,

ceacner in the school hierarchy, representative of the school to the

ERIC 26
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13. (Continued)

community, and member of professional organizations. The concept of role
conflict will be examined by use of appropriate social-psychological theories.
Alternatives to existing roles will be determined. Although observation in
various schools will be the primary source of data, role playing and simulation
materials will be used also.

Coordinator: Marvin Brottman

14. Organizational Patterns in Education .

a) Organizational Patterns in Classrooms 2-U4 Units

This module will identify and examine pest and present (1) physical
facility arrangements in classrooms; (2) groupings of children; (3) organi-
zation of the curriculum for teachibility. Interrelationships among the three
factors will be considered as their existence affects learning in children and
competence in the teacher. Existing organizational patterns will be examined
in the field and in the literature

b) Orgenizational Petterns in Schools 2-4 Units

Grading patterns (6-2-4 etc.), non-grading, departmental and open
classroom concepts will be examired in relation to their implications for
meeting children's needs. Existing representative organizational patterns
will be examined in the field and in the literatore.

c) Evaluation and Reporting Student Progress 2-4 Units

The need for evaluation, rationale of procedures for its implementation,
al 2 orerience in evaluation of learners will be central to this module.
Students will be expected to acquire skills in developing measuring devices
and ia becoming familiar with representetive standardized test instruments.

various formats for reporting student rrogress to students and parénts will

be examined. Practice will be provided within the team and in selected field

experiences. Coordinator: Marvin Brottman
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15. Social Psychology and Urban Education * 2 Units

A social psychological analysis of urban education with emphasis on
social interaction and socialization of students in urban schools.
Coordinator: William McLemore

16. Educational Implications of Black History and Culture 2-4 Units

The history and culture of black Americans is studied. An examination is
made of how educational institutions have influenced the history and culture
of black Ameriéans. Coordinator: William McLemore

17. Politics and Education 2 Units

An examination of interrelationships of pulitics and education with
emphasis upon politics of educational policy.
Coordinator: William McLemore

18. Sociology of Black People in America 2-4 Units

Analysis of problems and contributions of black people in American

society in relstion to religious, economic, euucational, and governmental

institutions. Coordinator: William McLemore
19. Human Life in the Urban Environment 2-6 Units

This module will draw upon history, philesophy, sociology, and psychology,
in an analysis of the urban conditions as related to the problems and needs
of urban education. Coordinator: William McLemore

20. Proseminar in Interpersonal and Organizational Communication 2<h Units

The major organizing concepts of and approaches to the interpersonal and
oirgnulzational iields of communications will be established. The specific
objectives will be accomplished through a learning mode of a one-~hour a week
presentation of sources and information relating to the study of these fields.
Preassessment and career advisement will also be emphasized

Coordinater: Staff
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21. Proseminar in Message Design 2-L Units

The major organizing concepts and approaches to the various fields of
Journalism, mass media, end public relations will be established. Professionals
in mass media, visiting artists, social scientists, and practitioners and other
notables in the fields of mass medie will be available to lead discussions in

a one-hour per week seminar setting. Preassessment and career advisement will

also be emphasized. Coordinator: Staff
22. Progseminar in Communication Technolog 2-4 Units

The major organizing concepts and approaches to the various fields of
radio-IV-film production, audicvisual materials, and instructional technology
wvill be established. Specific objectives will be established to provide
students with an overview of the field of communication -technology. Pre-
sssessment and career sdvisement will also be emphasized.

Coordinator: Dave Wight

23. Proseminar in Communication Disorders 2-4 Units

The malor organizing concepts and approaches to the entire field of com~
runicetion disabhilities will be introuduced to students in a one-hour per week
presentation of information. Tield trips to clinical facilities will also be
included to provide students with information on all areas of speech and

hearing disorders. Preassessment and carcer advisement will also be

exmphasized. Coordinator: Richard Olsen, (Community
Professor)
&, Communicstion Science, Theory and Research' . © Units

Ar ¥ntroGaction to resesrch literature and problems in psychological and
soci :lugicel methods applied to topics irn communication sicence. The logic of
scientific inquiry, systewatization of observation, experimental design will
ne ccnsidered. Critical examination of current literature and both indi-
viduel and team ~rojects will be developed in conjunction with current topics
of student interest. Knowledge of statistics is not re;uiréd, but is generally

helpful. Coordinator: David Schuelke

Aruitoxt provia c
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25. Internship in llews Writing 3-6 Units

Consideration of form and techniques of news writing will be based on
student's own work. Typical projects will include reporting, essay, narration,
expository, analytical and interpretive writing. Students will work in actual
newsroom setting at various off-campus locetions.

Coordinator: Dennis Wheeler, (Community
Professor)

26. Internship in Graphic Production 3-6 Units

Objectives cealing with the selection, utilizetion, manipulation, and
evaluation of media materials and hardware will be co-operatively developed
by students and ianstructor. Students will work in actual graphic production
centers either within the university or at other locations.

Coordinator: Carl Peterson

27. Internship in Television and Cocumentary Film 3-€ Unite

Objectives detailing students' competencies in understanding £ilm history
and theory will be combined with skill scquisition in the basics of film
making. TFach student will produce a2 black and vhite sound film from initial
scripting to finsl negative production. Camera, editing, bases for Jjudgment
in translating ideas into film for television will be included. Students
will write, produce, and direct different types of programs designed to il-
luminate problem solving in troadcasting. Students will work in actual
television or film studios or on location (if appropriate) during the entire

internship. Coordinators: Dave Wight and
Melvin Muchnik




31. Studies in Arbitration and Conflict Resolution 2=4 Units

Conflict theory and negotiation procedures will be examined as part of
an intensive study of cases in hbusiness, industrial, and educational orgen-
izations. Organizational and man-to-man polarization will be studied from
a socio-psychological point of view. Fundemental works in arbitration and
conflict resolution will be utilized as a base for practical application and
conflict resolution lad experiences. Simulstion meterials will provide op-
portunities for students to learn third-party arbitration techniques.

Coordinator: Devid Schuelke

32, Social Orgenization and Soc:al Perception 2=k Units

The historicel development of theories of organization will be examined
as well as the conflicts that result from practical applications of open and
closed systems of organizations. The implications of a contingency theory
of orsanization will also be developed. Field experience will be used to

exemplify theory. Coordinators: Richard Vorwerk end
Tulsi Searal

33. Reporting 2 Units

Styles, news values, and story construction will be stressed in news
writing. FExtensive practice in writing various principal types of news
stories will be provided. The ability to type is regquired.

Coordinator: Dennis Wheeler, (Community
Professor)

3L, Theory and Analysis of Communication Content 2=k Units

{catent snzlysis ss a scientific study of message content; inquiry into
the Zremeworks for the study of symbolic behavior; theories and concepts of
analysis; casual inferences from content-data: problems reliability, validity

and generalizsbility. Coordinator: Tulsi Sarsl
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28. Internship in Public Relations 3-6 Units

Objectives involving practices and procedures of public affairs and
rublic relations will be combined with skills in riews release writing and
preparation, internal communication systems, advertising, printing and
pubtlications, and special events planning. Students will work toward ac-
quiring competencies in an off-campus public relations office of a private

company . Coordinators: John Canning and John
Cain, (Community Professor)

29. Intermshir in Communication Rehabilitation 3-6 Units

Objectives dealing with analysis and measurement of processes, products,
and voice and auditory behaviors will be stressed. Special emphasis will be
placed upon providing students the ovportunity to observe the variables of
articulation, language, voice, and prosody in variation in clinical settings.
Symptom matology, etiology, and therapy will be observed and discussed.
Students will have the opportunity to work in an actual clinical situation
to acquire basic skills of articulation and hearing assessment, and initial
teaching procedures. Coordinator: Richard Olson (Community Professor)

30. ILenguage Acquisition, Development and Dialects 2-4 Units

The processes involved in language acquisition and development will be-
come the focal point for study. Objectives will encompass stucdent under-
standing of how language is acquir:d in human beings, non-verbal and verbal
forms, normal linguistic development and dialectical differences. Attention
will Ye placed upon elementary linguistic analysis and discriminate character-

istics. Coordinators: David Schuelke and
Tulsi Saral
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35. Introduction to Television Production 4 Units

Consideration of television program types, comparative analysis t¢ other
media, the communication process as it relates to mass communications, par-
ticularly radio and television. Laboratory experiences include basic skills
and production techniques in a television studio.

Coordinator: Melvin Muchnik

36. Crganizetion in Modern Libraries 2-4 Units

Program flexibility allows for individual study and investigation of
oue cf three areas of organization: 1) library materials, 2) managerial
organization, 3) library cooperatives and systems. Objectives are to
achieve an understanding of basic prineiples in the area investigated, and
to gain an awareness of the potential for future changes in each area.
Two-hour seminar once weekly to exchange information and evaluate objectives.

Coordinator: Allene Schnaitter

37. Services in Modern Libraries 2-4 Units

Investigation and observation of services in modern libraries, including
elementary school, academic, public or special library facilities. Social
and pclitical influence in the development of services will be investigated.
Simulations and direct experience in innovative service concepts will be
provided. Evaluative techniques will be applied to systems studies and
course objectives in one weekly two-hour seminar.

Coordinator: Allene Schnaitter

33. The Applicstion of Technology to Library Services 2=l Units

the present and potential attributes cf technology in the implementation
library service objectives will be established. On-site visits to institu-
tions applying technological devices will be included. Simulations and
direct experience with technological software and hardware will be provided.
Opportunities for information exchange and evaluation in one weekly two-hour

seminar. Coordinator Allene Schnaitter
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39. Phonetics and Articulation 2=4 Units

ObJectives will include a study and understanding of the phonetic basis
of speech sounds, broad trenscription, standards which influence pronunci-
ation, including observation and representation. Ear training and practice

in transcription will be provided. Coordinator: Richard Olson
(Community Professor)

0. Semanties 2-4 Units
A study of the theory of semantics in verbal and non-verbal communica-
tion. Coordinator: L. David Schuelke

L1. Psycholinguistics, Language Theory and Behavior 3-6 Units

A critical survey of methods and theories in the psychological study of
the communication process with emphasis upon linguistic, informaticn theory
and learning theory approaches; psycholinguistic analysis of language decoding
and encoding; and the development and measurement of symbolic processes in-
cluding meaning. Codrdinator: Tulsi Saral

42. Llaboratory on Effactive Listening 2-4 Units

Leboratory investigation of factors responsible for aural failure leading
to the awareness of emotional filters and other barriers to listening. Em-
phasis will be placed on building, through role-laying situations, the kind
of aural experience that can produce good listening habits.

Coordinator: Tulsi Saral

43. Social Perception 2-U4 Units

A review ¢f metheds and theories in sccial perception #ith special em=
phaczis upon the study of interpersonal attitudes as modifiers of social
experience and cultural influence on social perception.

Coordinator: Tulsi Saral




L4. Developmental Psychology 2-8 Units
The interdisciplinary study of the human life cycle from conception to

death, the ages and stages of man. Physiological psychology. Theories of
personality. The study of major themes, concepts, issues, research and

schools of thought. The nature of mental health.

Coordinator: Staff
45. Social-Cultural Determinamts of Human Development : 2-4 Units

The interdisciplinary study of the determinants of individual and group
differences in behavior. Analysis of social perception, influence, group
structure, role and socialization processes; acculturation. The psychody-
namics of the family. The community impact on the individual and the femily
with special attention to the urban disadvantaged setting.

Coordinator: Staff

46. Basic Hum&d Relations Laboratory 1 Unig

Designed for personal and 1nterpefsonal growth, this living laboratory
utilizes the intensive group experience to help one find authentic answers
to the questions:--(1) Who an . I?, (2) How do I see myself?, (3) How do
others see me?, (L) How does my behavior affect others?, and (5) How does
the behavior of others affect me? Coordinator: Dave Crispin

4T. The Psychology of Classroom Learning: 2-L Units

Analysis of learning and motivational processes in educational environ-
ments, the role of the teacher, the curriculum, the classroom setting, the

pcer group, individual needs and differences, and the school as social

organization. Coordinator: Ed Stormer
48. Statistics and Measurement in Psychology and Education: 2-8 Units

The study of research design, methodology, and statistical treatment

in education and psychology research and statistics.

Coordinator: Leon Jones
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49. Experimental Psychology: L Units

A laboratory practicum in basic psychology, sensory processes, perception,
simple learning and conditioning, primery and acquired drives, verbal learn-
ing, transfer of training, retention, problem solving and concept formation.
Emphasis i{s placed on a research project conceived, designed, end conducted
by the student. Coordinator: Staff

50. Psychological Testing: 3 Units

Human diagnosis cad assescsment, the measurement of intelligence, tae

nisceory of mental measw. emernt, wyths of the intellect, personelity diagnosis

ond projective technigres. Coc~Ainntor: Staff
51. Group Dyramics: 1-3 Units

Theory, research, xw2th.ls s»d prectisum in group phenomens; structure,
role, function, leadership, con’=ic: and its resolution, decision-raking,

goal setting aud proauctivity; cccomplishing group goals while proxmocing

personal growth. Coordinator: Dave Cri.pin
52. The Psychology of Prug Abuse: 1-3 Units

Causes of drug abuse behavior, effects of drugs on the novice and the

addict, recognition of drug use, study and practice of drug abuse remediation.

Coordinator: Dave Crispin
53. Group Leadership PPacticum: 1 Unit
The study and practice of leadership and helping skills, and the devel-
opment of insights into group phenomena, through experiencing the co-training
role with the trainer in the Bssic Human Relations Laboratory. (Module #3)
Coordinator: Dave Crispin
S4. Learning: 2-4 Units
A survey of dats on human learning processes, dbeginning with simple
conditioning and processing to complete discriminatory concept formation

and problem solving. Coordinator: Steff




55. Perception and Cognition: 2 Units
A study of perceptual and cognitive models for dealing with obtaining,

storing, and using information about one's environment.

Coordinator: Staff

56. Practicum (By Arrangement) 2-4 Units
57. Physiological Psychology 2 Units

An introduction to the neurophysiological correlateg of behavior.
Coordinetor: Staff

56. Psychological Theories (Independent Study) 1-4 Units

A survey of the develoupment of psychological systeus.

Coordinator: Stafrf




